
Amendment to 2019-2020 NEFEC 

Professional Learning Catalog/Master Inservice Plan 

 

School Board Approval for: 

New Component Reading Number SWD Number Points 

Exploring Structured Literacy (PDA) 2-013-006** 2-100-024* 40 

 

Amendment to change component numbers and inservice points for the Autism Spectrum Disorders 

Add-on Endorsement courses. 

Component Title Change From Change To Points 

Nature and Needs, Assessment, and Diagnosis of 
Autism Spectrum Disorders with Field Experience 

1-100-004 1-100-006 80 

Applied Behavior Analysis and Positive Behavior 
Supports for Students with Autism Spectrum 
Disorders with Field Experience 

1-101-001 1-101-002 80 

Augmentative/Alternative Communication Systems 
and Assistive/Instructional Technology for Students 
with Autism Spectrum Disorders with Field Experience 

3-100-006 3-100-007 80 

 

Amendment to add component titles and numbers for the 2020-2025 Gifted Add-on Endorsement 

courses. 

 

Component Title  Number Points 

Nature and Needs 2025 1-106-006 60 

Curriculum Development for the Gifted 2025 1-106-007 60 

Guidance and Counseling for the Gifted 2025 1-106-008 60 

Special Populations of Gifted Students 2025 1-106-009 60 

Theory and Development of Creativity 2025 1-106-010 60 
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Exploring Structured Literacy 

BEESS Portal to Professional Development Alternatives (PDA) 

COMPONENT NUMBER:  2-100-024* / 2-013-006** 

Function:  2 

Focus Area:  100* / 013** 

Local Sequence Number: 024* / 006** 

POINTS TO BE EARNED: Minimum 40 / Maximum 40 

*Use component number for SWD inservice points.  

**Use component number for Reading inservice points.  

DESCRIPTION: This online professional development course is offered by the Florida Diagnostic 
and Learning Resources System (FDLRS), in collaboration with Florida’s Personnel Development 
Support Project (PDSP) at FCIM/FSU. It is funded by the Florida Department of 
Education, Bureau of Exceptional Education and Student Services (BEESS), through federal 
assistance under the Individuals with Disabilities Education Act (IDEA), Part B.  This course is 
designed to provide a professional learning opportunity to effectively meet the needs of 
students with persistent reading difficulties and disabilities, including dyslexia.  This component 
is intended to be completed in its entirety.  Therefore, no partial credit will be granted. 

LINKS TO PRIORITY INITIATIVES 

☒ Assessment and tracking student progress 

☒ Continuous Improvement practices 

☒ Instructional design and lesson planning 

☒ Mastery of a specific instructional practice: Multisensory strategies 

FLORIDA PD PROTOCOL STANDARDS SUPPORTED BY THIS COMPONENT 

 Educator School District 

Planning 
Learning  
 
Implementing  
Evaluating 

☒ 1.1.1, 1.1.2, 1.1.3 

☒ 1.2.1, 1.2.2, 1.2.3, 1.2.4, 
1.2.5 ,1.2.6 

☒ 1.3.1, 1.3.2, 1.3.3 

☒ 1.4.2, 1.4.3, 1.4.4, 1.4.5 

☒ 2.1.1, 2.1.2, 2.1.4 

☒ 2.2.1, 2.2.2, 2.2.3, 
2.2.4, 2.2.5 ,2.2.6 

☒ 2.3.1, 2.3.2, 2.3.3 

☒ 2.4.2, 2.4.3, 2.4.4 

☒ 3.1.2, 3.1.3, 3.1.4, 3.1.5,  

☒ 3.2.1, 3.2.2, 3.2.3, 3.2.4, 
3.2.5, 3.2.6, 3.2.8, 3.2.9 

☒ 3.3.1, 3.3.2, 3.3.3 

☒ 3.4.2, 3.4.3, 3.4.5 

IMPACT AREA(S):  

☒ Study leading to deep understanding of the practice(s), standard(s), and/or process(es) 
targeted 

☒ Repetitive practice leading to changes in proficiency of educator or leader on the job  

☒ Tracking improvements in student learning growth supported by the professional learning 
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SPECIFIC LEARNER OUTCOMES:  

Upon successful completion of this module, participants will be able to: 

1. Develop your knowledge and understanding of the historical perspective on reading.  

2. Identify the kinds and characteristics of readers categorized by the Simple View of 

Reading.  

3. Recognize the language and neurobiological basis of reading disabilities, including 

dyslexia.   

4. Explain various projects, entities, and resources available to Florida educators 

supporting evidence-based literacy learning.   

5. Define what is meant by Universal Design for Learning and Assistive Technology. 

6. Identify elements of effective, evidence-based literacy instruction and how to 

appropriately match instruction to student need.   

7. Recognize the role assessment plays in planning structured literacy instruction.   

8. Develop your knowledge and understanding of the role phonological awareness and 

phonemic awareness plays in literacy learning.   

9. Describe how phonetics is foundational knowledge for educators for teaching students 

to read and spell.   

10. Recognize that phonological processing deficits affect all areas of reading and are a 

hallmark of individuals with reading difficulties.   

11. Increase your understanding of the components of phonological awareness and 

phonemic awareness.   

12. Implement activities for teaching phonological awareness and phonemic awareness 

skills.   

13. Develop your knowledge and understanding of the history of writing systems and their 

impact on modern English. 

14. Explain the correspondence between phonemes and graphemes in English. 

15. Describe English orthographic conventions and the predictability of the English 

language.  

16. To explain the importance of structured literacy instruction in developing accurate 

decoding for all students, especially those with reading difficulties and disabilities. 

17. Implement activities for teaching sound-symbol correspondences (i.e. phonics or 

decoding) and syllables.   

18. Develop knowledge and understand the impact morphology has on literacy learning. 

19. Define the essential terminology related to morphology. 

20. Describe the relationship of etymology to morpheme patterns. 

21. Explain the importance of structured literacy instruction in developing morphological 

awareness, especially for students with reading difficulties and disabilities. 

22. Implement activities for teaching morphology. 
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23. Develop knowledge and understand the impact syntax has on literacy learning. 

24. Describe the language components of syntax. 

25. Recognize that understanding sentences requires knowledge of syntax. 

26. Explain the importance of structured literacy instruction in developing syntactical 

awareness. 

27. Implement activities for teaching syntax. 

28. Develop knowledge and understand the impact that semantics has on literacy learning. 

29. Define the three ways language derives meaning.   

30. Describe the contribution of semantics to vocabulary acquisition.   

31. Explain an explicit, systematic method for choosing essential words to teach and an 

effective instructional routine to teach vocabulary.     

32. Implement activities for teaching semantics. 

LEARNING PROCEDURES (METHODS):  

Participants will be engaged in one or more of the following types of professional learning 
activities. 
LEARNING METHODS CODE:  B-Electronic Interactive 

WHAT WILL OCCUR DURING THIS PROFESSIONAL DEVELOPMENT COMPONENT DELIVERY?  

Participants will achieve mastery of the specific objectives/learning targets by completing the 
online course in its entirety, which includes the following directed activities appropriate to the 
various areas of content and referenced within the course: 

1. Read all course content, related professional articles, and participate in group 

discussion(s) and activities related to the content. 

2. Complete all online learning activities and assessment tasks successfully throughout the 

course. 

3. Participate in group meeting after completing Unit 3 assessment tasks to discuss 

findings, reflect, and complete the FDLRS Impact Database.    

4. Complete multiple choice, true-false, matching, and fill-in-the-blank Check Your 

Understanding quizzes in all units of study.   

5. Complete a phonology review, carefully following the sequence of instruction to identify 

elements of the lessons that are explicit, systematic, and/or multisensory.  Complete the 

Phonology Review Chart with specific evidence of explicit, systematic, and/or 

multisensory instruction in phonological and phonemic awareness lessons.  Describe 

what you learned about the way phonological and phonemic awareness instruction is 

provided in the reading program you reviewed.   

6. Collect pre-assessment data to identify the need of your student(s) in the area of 

phonics and complete a Sound-Symbol Correspondence/Syllable Student(s) Profile and 

Instructional Plan.  Select one multisensory intervention strategy in the area of phonics 

directly linked to student need to implement.  After delivering the instructional plan, 
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collect post-assessment data to determine intervention effectiveness, complete a 

Sound-Symbol Correspondence/Syllable Implementation Results reflection, and post 

pre/post data in the FDLRS Impact Database online.       

7. Plan, deliver, and reflect on an explicit, systematic, and multisensory vocabulary lesson 

using the Vocabulary Lesson Template.   

8. Review course references and resources.  

EVALUATION: 

Participants will complete 1 Demographic Survey, 3 Discussion Posts, 6 Quizzes with at least 
80% accuracy, 4 Dropbox Tasks, 1 FDLRS Impact Database Entry, and 1 Satisfaction Survey, 
which will be reviewed by the course facilitator for satisfactory completion according to task 
specific scoring guidelines.  Participants will be provided the opportunity to revise any 
assessment task not meeting course expectation and resubmit for credit.  No partial credit will 
be awarded.   

HOW WILL THE EXPERIENCES BE PROVIDED TO PARTICIPANTS DURING THE DELIVERY?  

• Online coursework 

IMPLEMENTATION/MONITORING PROCEDURES 

Implementation/Monitoring Code:  M-Structured Coaching/Mentoring, O-Collaborative 
Planning, P-Participant Product, R-Electronic (interactive), S-Electronic (non-interactive) 

Implementation Support:  Participants will demonstrate continued application of knowledge 
learned from this course via instructional review and implementation activities, on-going e-mail 
with facilitator and participation in group meetings.  Participants will be provided with access to 
additional resources and professional development opportunities to extend content of this 
component. Participants completing this component will be surveyed to determine use of the 
knowledge, skills gained and the impact of the component on job performance and student 
learning gains. 
Monitoring Procedures:  Structured coaching support provides ongoing feedback to 
participants; feedback reports on implementation are shared with administrators; participation 
and implementation progress is shared with district personnel. 

IMPACT EVALUATION PROCEDURES:   A: Changes in instructional or learning environment 
practices implemented in the classroom or directly with students (observed or measured 
impact on educator proficiency thru the district’s instructional or school leader evaluation 
system indicators, components, and/or domains, and/or deliberate practice or IPDP/ILDP 
growth targets, and/or district or school level processes for tracking student progress. 

Evaluation Methods for Staff Code:  A-Changes in Instructional Practice, B-Changes in 
instructional leadership or faculty development practices, C-Changes in student 
services/support practices, D-Other changes in practice supporting effective implementation of 
job responsibilities 

Evaluation Methods for Students Code: D-Observation of Student Performance, F-Other 
Performance Assessment   
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WHO WILL USE THE EVALUATION IMPACT DATA GATHERED?  

At the classroom level, individual educators will use the impact data to assess the level of 
student mastery of objectives and to determine the effectiveness of their instruction.  Impact 
data will also inform decisions with regard to needed additional professional learning based 
upon reflective opportunities. 

Through school and district instituted support of data reflection, all stakeholders will review the 
results of state and district-developed assessments to evaluate the impact data.  These 
stakeholders include school and district leaders, teacher support colleagues, academic coaches, 
and educators. 

PROCEDURES FOR USE OF THE COMPONENT’S EVALUATION FINDINGS: describe what will be 
done with the data obtained through the evaluation processes 

WHAT OTHER FORMS OF EVALUATION DATA WILL BE GATHERED: 

a. What evaluation data addresses value of the PD design? 

To evaluate the value of the PD design presented, an immediate evaluation form is 
either distributed or accessed electronically.   

When appropriate to use, the NEFEC Professional Learning Evaluation includes a self-
assessment of knowledge, a rating of facilitator quality, and commentary.  The results of 
the evaluation are reviewed by the presenter, NEFEC instructional staff, and district 
stakeholders.  This information is used as a metric in the NEFEC internal evaluation 
system. 

Other evaluation data may be gathered and used as deemed appropriate by the school 
or district.  

b. What evaluation data addresses quality of implementation of the PD? 

To evaluate the quality of implementation of the professional development and student 
use of strategies, academic coaches, teacher support colleagues, and/or school 
administrators will conduct informal observations.  Quality of professional development 
is also addressed by the following: 

• Discussion board entries, when relevant 

• Alignment and quality of student artifacts that participants submit 

• Quality of instruction that teachers demonstrate 

• Development of implementation plan, reflection, journal entries, logs, surveys, 
and/or lesson plans 

c. Who will use these aspects of PD evaluation data? 

NEFEC, school-based, and/or district level stakeholders will examine evaluation data to 
determine the success of the PD.  In addition, all stakeholders will review the results of 
state and district-developed assessments to evaluate the impact data.  These 
stakeholders include school and district leaders, academic coaches, and educators. 
Stakeholders will adjust programs according to implementation feedback. 
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